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TOUGH TALKS PROGRAM

Practical Strategies
• Current Challenges:
1. Students feel invisible
2. Very aware of national and regional issues
3. Request training for faculty in greater cultural competence (part of
university pillars)
4. University has identified at board and staff level diversity as top priority
5. Responding in classroom curriculum and programming

3

1

10/27/2017

TOUGH TALKS
Purpose: Provide a place for students/staff to tackle difficult topics in a
safe environment
Rapidly Changing Environment….many students coming from monocultural backgrounds and hoping to give opportunities to learn and grow
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Tough Talks Conversation Threads
Race in 2017
An Inclusive Campus
Black Lives Matter
Police and the Community
Immigration and the International
Student Experience
• Say her name…
•
•
•
•
•

• Welcome to America: The
Immigrant Experience
• BiBi-racial, MultiMulti-racial, What Does It
Mean?

• American Textures: InIn-depth look
at race & difference in the U.S.
• Role of Allies in the Quest for Social
Justice
5
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Problem and Approach
• Student, Faculty & Staff Needs Regarding Cultural Consciousness
• National Issues Showing Up in the Classroom
• Research Questions:
• 1. How do participants experience the Tough Talks program?
• 2. What do participants perceive to be the impacts of the program, if any,
on their behavior, attitudes, knowledge base, and ability to engage with
people who are of a different background?
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Framework
EQUILINTEGRATION THEORY AND TRANSFORMATIVE LEARNING THEORY

• Who a person is heading before a program = how they interact with the
program. (Wandschneider et al., 2015)
• Equilintegration theory (Shealy, 2004) helps us understand how beliefs
and values are formed, changed, and, sometimes, resist change.
• Intergroup dialogue provided the context for disequilibrium moments or
moments of reflection and meaning making (Deturk, 2006; Gurin, Dey,
Hurtado, & Gurin, 2002)
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Tough Talk Program Evaluation
METHODOLOGY

Method

Phase 1

Phase 2

Session Observ.

2 sessions

11 sessions

Focus Group

1 group, past participants

2 groups, past and current

Survey

To all past participants

To all current participants

BEVI

n/a

To all current participants
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Qualitative Themes
FROM FOCUS GROUPS, SURVEY WORK, AND THE BEVI, AND OBSERVATIONS
Exposure to nuanced vocabulary (structural racism, colorblind, decentering,
immigrant, refugee)
Students in sociology, anthropology, history, biology applying what they have
learned in class to an experienced phenomenon.
Student participation initially through extra credit
Tough Talks is the only place participants have where they can ask questions and
talk openly about race/immigration/gender
Program draws wide range of curious students but it is generally the like-minded
who continue to attend.
Students from diverse hometowns find normalcy in Tough Talks (regardless of race)
There is a perception that there is a need to create threads for advanced and
beginning participants.
Immigration Tough Talk thread helped understand why international students may
behave differently sometimes
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The Tough Talks sessions made me aware of attitudes/perspectives of
others that I had not considered before.
QUAL. THEME: TOUGH TALKS ONLY PLACE ON CAMPUS TO DISCUSS RACE, GENDER, IMMIGRATION
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Because of my experience in Tough Talks, I feel more confident
approaching people I perceive are different from me.

QUAL. THEME: ACTION ORIENTATION
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“I've learned that I can be a
part of something greater than
me, while I’m healing…to
bring people together...which is
what we all want for the most
part in society. To heal
divisions. This program is a
step in that direction.”

Take
Action/Apply
Learning

Interconnected
Themes

Participant
background
interactions
with Tough Talk
Experiences

Participants from
Multicultural
Community
Background

“ I’m so tired of
explaining my
experiences to
people.”

Listen/Dialogue
in Safe Space

"As a result of my experience,…I have
learned that as a White woman, I have
privileges that others do not have. Even
though I have had struggle in my life, I
will never experience the same struggles
that the majorities impose on minority
populations. I am in a position to be an
ally in my personal and professional life."

Participants from
Monocultural
Community
Background

“I dislike hearing
different views
from mine, but it
opens my eyes”
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Describe what you want students to
learn/gain from your program.

What does it look like when students learn
what you wrote in the first column? What do
they do, say, think differently than they did
before participating?

How do you capture the learning? Where
does that information go once you have it?
Who cares and what do they care about?

Describe the activities your office does to
precipitate the learning goals you wrote in the
first column. Draw connections between goals
and activities.

EXAMPLES:
Students Increase Self Awareness

Students use more nuanced language to
describe self and others.

Barnga Game & Debrief (Thiagarajan,
1985)
Personal Culture Map (Brown & Kysilka,
2002)

Students can offer multiple explanations
Students are able to suspend judgement for a circumstance; frame shifting.
when encountering a new context.

Students recognize personal bias.

Students can articulate their values and
where those values came from.

Students can identify their privilege in a
broad context.

Transect Walk—Observation,
Fieldnotes, Fiction (Crizancic, 2011)

Students recognize stereotyping
language and behavior. Students
recognize and attribute uncomfortable
feelings.

Describe, Interpret, Evaluate

Students think critically about the
origins of their personal system of rules
an behaviors.

Crossing Borders Film Clips and Debrief
Discussion

Hero’s Journey Discussion and
Template, Personal Culture Map

Students think critically about
systematic inequity. Students act to
change inequity on campus.

Privilege Walk
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Simplified Program Theory
Inputs

Activities

Facilitator Time and
Emotional
Investment

Advertising
Communication
Sourcing Funds
Data Tracking
Topic Selection
Email Follow-up

Admin. Assist. Time

Org. Food and Space
Data Tracking

Facilities

Space for Sessions

Funding

Refreshments and Materials
for Sessions

Outputs

Outcomes

Potential Impacts

Students and Staff Met People
They Perceived as Different
from Themselves

Greater Sense of
Belongingness Leads to
Persistence to Graduation

Participants Heard
Perspectives of Those Not Like
Themselves

Increased Self-Awareness in
Participants

Small Group of Participants
Form Sense of Belongingness
with One Another

Increasingly Complex Thinking
about Diversity Among
Participants

Regular Intergroup Dialogue
Sessions about Current Events

Opportunity for Meeting
‘Other’

Opportunity to Hear Lived
Experiences of ‘Other’
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BEVI Data
N=13
The highlights: you have a group of
people who are ready to hear about
different experiences with an open
mind and the complex thinking
ability to make nuanced meaning
out of what they hear. Breaking
these out by gender and ethnicity
matches the picture of smaller
groups seeking meaning and
belonging in the Tough Talks.
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“When I’ve said the same thing to other people like you, they didn’t mind.”

APPLICATIONS
Cullen, M. (2008). 35 Dumb Things Well-Intentioned People
Say: Surprising Things We Say That Widen the Diversity Gap

Calling women “Girls, Honey, Sweetie Pie” or other familiar terms.
“Yes, but you’re a ‘good’ one.”
“You have such a pretty face.”

“Some of my best friends are…”
“I never owned slaves.”
“I know exactly how you feel!”
“If you are going to live in this country, learn to speak the language!”
“I don’t think of you as…”
“She/he is a good person. She/he didn’t mean anything by it.”
“The same thing happens to me too.’
“It was only a joke! Don’t take things so seriously.” “What do ‘your’ people think?”
“What are you?” or “Where are you ‘really’ from?” “I don’t see color” or “I’m colorblind.”
“You are so articulate.”
“it is so much better than it used to be. Just be patient.” “You speak the language very well.”
Asking black people about their hair or hygiene.
Saying to gay/lesbian/bisexual/transgender people, “What you do in the privacy of your own bedroom is your business.”

“People just need to pick themselves up by their bootstraps.”

APPLICATIONS
Cullen, M. (2008). 35 Dumb Things Well-Intentioned People Say:
Surprising Things We Say That Widen the Diversity Gap

Referring to older people as “cute.”
When people of color say, “It’s not the same thing.”
When people of faith say, “Love the sinner, hate the sin.”
Here is another book on ‘political correctness’.”

“People with disabilities are courageous.”
“That’s so gay/queer” or “That’s so retarded.”
“I don’t see difference. We’re all part of the same race, the
human race.”
“I don’t care if you are pink, purple, or orange, I treat all people
the same.”
Asking a transgender person, “Have you had the operation?”

When white men say, “We are the ones who are being discriminated against now!”
Asking a transgender person, “ What are you really? Are you a man or a woman?”
Referring to the significant other, partner, or spouse of a same gender couple as their “friend.”
“Why do ‘they’ (fill in the blank) always have to sit together? They are always ticking together.”
Saying to a Jewish person, “You are so luck y to have your ‘Christmas’ spread out over a week!”
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•INTENT
•IMPACT

how DO you tell someone
they said something that
sounded racist?

Next Steps
• Tough Talk ExpansionExpansion- Dormitories, Greek System, Local High Schools,
Alongside Campus Guest Speakers
• Complete Program Evaluation Report
• Connecting to Curriculum
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Discussion
•What are your thoughts?
•What are your questions?
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